Integrative Learning Rubric
This Rubric is adapted from the Integrative Learning Rubric developed by the Association of American Colleges & Universities as a part of its Valid Assessment of
Learning in Undergraduate Education (VALUE) project.1 Consider the following definition and framing language used by AAC&U to introduce the rubric.
Integrative learning is an understanding and a disposition that a student builds across the curriculum and co-curriculum, from making simple connections among
ideas and experiences to synthesizing and transferring learning to new, complex situations within and beyond the campus.
Fostering students’ abilities to integrate learning—across courses, over time, and between campus and community life—is one of the most important goals and
challenges for higher education. Initially, students connect previous learning to new classroom learning. Later, significant knowledge within individual disciplines
serves as the foundation, but integrative learning goes beyond academic boundaries. Indeed, integrative experiences often occur as learners address real-world
problems, unscripted and sufficiently broad, to require multiple areas of knowledge and multiple modes of inquiry, offering multiple solutions and benefiting from
multiple perspectives. Integrative learning also involves internal changes in the learner. These internal changes, which indicate growth as a confident, lifelong learner,
include the ability to adapt one's intellectual skills, to contribute in a wide variety of situations, and to understand and develop individual purpose, values and ethics.
Developing students’ capacities for integrative learning is central to personal success, social responsibility, and civic engagement in today’s global society. Students face
a rapidly changing and increasingly connected world where integrative learning becomes not just a benefit...but a necessity.
Because integrative learning is about making connections, this learning may not be as evident in traditional academic artifacts such as research papers and academic
projects unless the student, for example, is prompted to draw implications for practice. These connections often surface, however, in reflective work, self assessment,
or creative endeavors of all kinds. Integrative assignments foster learning between courses or by connecting courses to experientially-based work. Work samples or
collections of work that include such artifacts give evidence of integrative learning. Faculty are encouraged to look for evidence that the student connects the learning
gained in classroom study to learning gained in real life situations that are related to other learning experiences, extra-curricular activities, or work. Through
integrative learning, students pull together their entire experience inside and outside of the formal classroom; thus, artificial barriers between formal study and
informal or tacit learning become permeable. Integrative learning, whatever the context or source, builds upon connecting both theory and practice toward a
deepened understanding.

Integrative Learning is central to the Academic Internship Program at TWC. It is the learning that takes place across all of the different activities students undertake as
they embark on an academic semester built around an internship in Washington, D.C. In addition to the particular assignment-level learning objectives that might be in
place, each assignment also builds toward a set of experiences and accomplishments that will set the stage for rich integrative learning as students make meaning of their
overall experience at TWC. The AIP portfolio as a whole not only constitutes the best evidence of integrative learning, but is itself a framework for integrative learning.
We also hope that students will adopt Integrative Learning as a skill of professionalism, leadership and lifelong learning as they embark on the next steps of their life's
journey.
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Capstone
4
Connections to Experience
Connects relevant experience and
academic learning

Connections to Discipline
Sees (makes) connections across
disciplines, perspectives

Transfer

Adapts and applies skills, abilities,
theories, or methodologies gained in one
situation to new situations

Integrated Communication
Makes strategic and meaningful
communication choices across multiple
contexts and purposes (professional,
academic, and civic)

Reflection and SelfAssessment

Demonstrates a developing sense of self
as a learner, building on prior
experiences to respond to new and
challenging contexts (may be evident in
self-assessment, reflective, or creative
work)

Meaningfully synthesizes
connections among experiences
outside of the formal classroom
(including life experiences and
academic experiences) to deepen
understandings gained in
academic learning and/or to
broaden own points of view.
Independently creates wholes out
of multiple parts (synthesizes) or
draws conclusions by combining
examples, facts, or theories from
more than one field of study,
discipline or perspective.
Independently adapts and applies
skills, abilities, theories, or
methodologies gained in one
situation to new situations to
solve difficult problems or
explore complex issues in
original ways.
Choices of language or other
modes of expressions within
and/or across complex
performances of tasks work
together in ways that enhance
meaning.
Envisions a future self (and
possibly makes plans that build on
past experiences that have
occurred across multiple and
diverse contexts).
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Milestones

2

Benchmark
1

Effectively selects and develops
examples of life experiences,
drawn from a variety of contexts
(e.g., family life, artistic
participation, civic involvement,
work experience), to illuminate
concepts/theories/frameworks
developed in academic learning.
Independently connects examples,
facts, or theories from more than
one field of study, discipline or
perspective.

Compares life experiences and
academic learning to infer
differences, as well as similarities,
and acknowledge perspectives
other than own.

Identifies connections between
life experiences and those
academic texts or ideas perceived
as similar and related to own
interests.

When prompted, connects
examples, facts, or theories from
more than one field of study,
discipline or perspective.

When prompted, presents
examples, facts, or theories from
more than one field of study,
discipline or perspective.

Adapts and applies skills, abilities,
theories, or methodologies gained
in one situation to new situations
to solve problems or explore
issues.

Uses skills, abilities, theories, or
methodologies gained in one
situation in a new situation to
contribute to understanding of
problems or issues.

Uses, in a basic way, skills,
abilities, theories, or
methodologies gained in one
situation in a new situation.

Choices of language or other
modes of expression, within
individual performances of tasks,
demonstrate awareness of and
calibration toward purpose and
audience.
Evaluates changes in own learning
over time, recognizing complex
contextual factors (e.g., works with
ambiguity and risk, deals with
frustration, considers ethical
frameworks).

Within the appropriate form or
format, makes basic choices
about language or other modes
of expression that are appropriate
to the form or format.

Choices of basic form or format
are appropriate to the assignments
or tasks (i.e. to produce an essay, a
poster, a video, a PowerPoint
presentation, etc.).

Articulates strengths and
challenges (within specific
performances or events) to
increase effectiveness in different
contexts (through increased selfawareness).

Describes own performances with
general descriptors of success and
failure.

