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eLearning to Learn:  
The Pedagogical Role of ePortfolios in an 
Online Learning Strategies & Skills Course 

Lauren Hensley 
Walter E. Dennis Learning Center 

The Ohio State University 

*  Form groups of 3-5 people to discuss: 

*  What kind of work do you do? 

*  How does being online make your life more efficient? 

*  How does being online make your life less efficient? 

*  Have you ever made/directed others to make ePortfolios?  

*  If so, how? 

*  If not, how might you do so? 

*  Why did you choose to attend the ePortfolio Forum? 

Small-Group Discussion 

*  EPL 159: Online Learning Strategies and Skills 
*  Purpose, content, and structure 
*  Examples of student work 
*  Why use ePortfolios?  

*  Expectations for students 
*  Reflection 
*  Application 

Overview 
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Week 3 Session 2: Searching and Researching 
  
This module encourages self-efficacy in searching, navigating library databases and 
tools, and determining the relevance of online content. 

Pre-Class Readings 
due by 10:30 am Thursday, July 8 
•  e-Learning Companion  

Chapter 3: Technology Tips for Online Students 
•  e-Learning Companion  

Turning in Assignments Online & e-Research 
  
Topics 
•  Information Literacy and Source Credibility 
•  Avoiding Accidental Plagiarism 
•  Searching Basics 
•  Boolean Logic and Advanced Searching 
•  Google Scholar 
•  OSU Libraries’ Catalogs and Services 
•  Storing Searches 
•  Creating Bibliographies 
 

Activities and Assignments 
due by 10:30 am Tuesday, July 13 
•  Search Strategies 

Carmen Quizzes – 2 points 
•  Refworks Bibliography  

   Carmen Dropbox – 2 points 
•  Reflection Post 3 

   www.blogspot.com – 3  points 
 

Take 
Reasonable 

Risk 

Goal Setting 

Self-
Evaluation 

Time 
Management 

Take 
Responsibility 

for Your 
Outcomes 

Task 
Strategies 

Self-
Consequences 

Tuckman, B. W. 
(2008). Learning 
and Motivation 

Strategies. Upper 
Saddle River, NJ: 
Pearson Prentice 

Hall. 

Zimmerman, B. J. (1998). 
Academic studying and 

the development of 
personal skill: A self-

regulatory perspective. 
Educational Psychologist, 

33(2-3), 73-86. 

Search the 
Environment 

Imagery 

Environmental 
Restructuring 

Help Seeking 

Use 
Feedback 

Self-
Monitoring 

Self-
Instruction 

SELF-REGULATION  
AND THE 

STRATEGIES-FOR- 
ACHIEVEMENT  

MODEL 

Strategies and Skills 

Strategies Skills 

Self-monitor Use online spreadsheets 

Visualize Use online calendars 

Set goals Use online task lists 

Seek help, evaluate info Search web and library databases 

Ask and answer questions Access podcasts/videos 

Use feedback Write, share, and revise online 

Learn from others Use wikis 

Reflect Write blogs 

Organize ideas Create mindmaps 

Synthesize, self-direct, self-evaluate Develop ePortfolios 

• Content	
  
• Assignments	
  
• Discussion/Blogs	
  
• Capstone	
  

Student	
  
Selection	
  

• Welcome	
  
• Five	
  Artifacts	
  
• Context	
  
• Self-­‐Evaluation	
  

ePortfolio	
  

Taking Ownership 



2/8/11	
  

3	
  

Examples of Student Work 
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Assignments Become Artifacts 

Reflect 

Do 

Read, 
See, 
Hear 

Evidence of Learning 

How? 

Why? 
What?	
  

“The most effective way of creating a 
strong sense of efficacy is through 
mastery experiences. Successes build a 
robust belief in one's personal efficacy.” 

Bandura, A. (1994). Self-efficacy. In V. S. Ramachaudran (Ed.), Encyclopedia 
of human behavior (Vol. 4, pp. 71-81). New York: Academic Press. 

*  Mastery experiences 

*  Deep learning  

*  Planning, bite-size pieces, self-evaluation 

*  Flexibility plus structure 

*  Reasonable risk 

*  Increased interest in learning 

Why ePortfolios? 

Atherton, J. S. (2010). Deep and surface learning. Learning and Teaching. Retreived from http://www.learningandteaching.info/learning/deepsurf.htm. 
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*  What learning, motivation, and technology strategies do 
undergraduates need to be successful?  
*  In the four quadrants, write down the ones: 

The Grid: Expectations for Students 

You want You don’t want 

They have 1) You want 
students to have, 
and they typically 
do 

4) You don’t want 
students to have, 
though they 
typically do 
 

They don’t have 2) You want 
students to have, 
though they 
typically don’t 

3) You don’t want 
students to have, 
and they typically 
don’t 

Adapted from The Thiagi Group. 
(2001, June). The grid. Play for 
Performance. Retrieved from 
http://www.thiagi.com/pfp/
Generic/june2001.html. 

Thought Triggers 
*  Activities 
*  Attitudes 
*  Beliefs 
*  Competencies 
*  Experience 
*  Personality traits 
*  Skills 
*  Strengths 
*  Technologies 
*  Tools 
*  Study environments 
*  Peer relationships 
*  Faculty relationships 

The Grid: Expectations for Students 

Reflection Questions 

Process 
*  Did you work in a systematic manner,  

or did you jump around among different quadrants? 
*  Did you work at the same pace,  

or did you work fast some times and slow down at other times? 
*  Did the thought triggers suggest more items than your earlier set, 

or did they add only a few more? 

Content 
*  Which items came to you quickly? Which items did you have to 

drag out slowly? 
*  Which quadrants have more items? Which ones have fewer? 
*  Which items had you thought of before? Which items appeared 

from nowhere? 

*  What implications does your grid have?  
1.  How do the items in each quadrant differ? 
2.  Which strategies would you say are most vital?  
3.  How could you use ePortfolios to help undergraduates develop 

effective learning, motivation, and/or technology strategies? 

Application Questions 


