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Collaborative Design:

Universal Design as Guide

Evaluation Plan
Classes withwith and withoutwithout enhanced instructional design

Critical ThinkingCritical Thinking
Written CommunicationWritten Communication

Measures: AACU
VALUE
Rubrics

Graded
Course

Work

Collegiate
Learning

Assessment

Early Stages: Information Literacy Skills
•Literature Search Lab
•Article submission for approval, paragraph justifying 
submissions

Middle Stages: Reading, Evaluating Empirical Articles
• In-class modeling, guidance in reading and 
evaluating empirical articles
• Student preparation of article summaries
• In-class peer workshop: review of summaries

Late Stages: Synthesis, Applications, and Writing
• Peer workshop: group analysis of articles
• In-class Rubric discussion and application
• Writing consultations, rough drafts (optional)
• “Final” paper
• Rewrites (optional)

PSYC 430 Staged AssignmentPSYC 430 Staged Assignment
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Critical Thinking: Critical Thinking: 
Issues, Analysis and Conclusions, by ClassIssues, Analysis and Conclusions, by Class
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Rubric Score Rubric Score

Critical Thinking: Critical Thinking: 
Evaluation of Sources and Evidence, by ClassEvaluation of Sources and Evidence, by Class
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Writing: By ClassWriting: By Class
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Course by Course Analysis ofCourse by Course Analysis of
PrePre--PostPost CLA ScoresCLA Scores
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Relations among measures

AACU
VALUE
Rubrics

Graded
Course

Work

Collegiate
Learning

Assessment

Systematic 
positive 

associations

No systematic 
associations

Mixed

Conclusions
•• What we have What we have 

observedobserved
– Collaborative design 

works
– Apprenticeship yields 

improvement
– VALUE rubrics useful

• Interact with assignments

– Measures tap different 
skills, mixed correlations

•• What we need to do nextWhat we need to do next
– Target weak areas
– Add more examples from 

large courses
– Assert values on what is 

important to measure

Contact us:     djb@ku.edudjb@ku.edu
agreenhoot@ku.eduagreenhoot@ku.edu



CRITICAL THINKING VALUE RUBRIC
for more information, please contact value@aacu.org

Definition
Critical thinking is a habit of  mind characterized by the comprehensive exploration of  issues, ideas, artifacts, and events before accepting or formulating an opinion or conclusion.

Evaluators are encouraged to assign a zero to any work sample or collection of  work that does not meet benchmark (cell one) level performance. 

Capstone

4

Milestones

3 2

Benchmark

1

Explanation of  issues Issue/problem to be considered critically is 
stated clearly and described 
comprehensively, delivering all relevant 
information necessary for full 
understanding.

Issue/problem to be considered critically is 
stated, described and clarified so that 
understanding is not seriously impeded by 
omissions. 

Issue/problem to be considered critically is 
stated but description leaves some terms 
undefined, ambiguities unexplored, 
boundaries undetermined, and/or 
backgrounds unknown.

Issue/problem to be considered critically is 
stated without clarification or description.

Evidence
Selecting and using information to investigate a 
point of  view or conclusion

Information is taken from source(s) with 
enough interpretation/evaluation, to 
develop a comprehensive analysis or 
synthesis.  
Viewpoints of  experts are questioned 
thoroughly.

Information is taken from source(s) with 
enough interpretation/evaluation to develop 
a coherent analysis or synthesis.
Viewpoints of  experts are subject to 
questioning.

Information is taken from source(s) with 
some interpretation/evaluation, but not 
enough to develop a coherent analysis or 
synthesis.
Viewpoints of  experts are taken as mostly 
fact, with little questioning.

Information is taken from source(s) without 
any interpretation/evaluation.
Viewpoints of  experts are taken as fact, 
without question.

Influence of  context and assumptions Thoroughly (systematically and 
methodically) analyzes own and others' 
assumptions and carefully evaluates the 
relevance of  contexts when presenting a 
position.

Identifies own and others' assumptions and 
several relevant contexts when presenting a 
position.

Questions some assumptions.  Identifies 
several relevant contexts when presenting a 
position. May be more aware of  others' 
assumptions than one's own (or vice versa).

Shows an emerging awareness of  present 
assumptions (sometimes labels assertions as 
assumptions).
Begins to identify some contexts when 
presenting a position.

Student's position (perspective, 
thesis/hypothesis)

Specific position (perspective, 
thesis/hypothesis) is imaginative, taking into 
account the complexities of  an issue.
Limits of  position (perspective, 
thesis/hypothesis) are acknowledged.
Others' points of  view are synthesized 
within position (perspective, 
thesis/hypothesis).

Specific position (perspective, 
thesis/hypothesis) takes into account the 
complexities of  an issue.
Others' points of  view are acknowledged 
within position (perspective, 
thesis/hypothesis).

Specific position (perspective, 
thesis/hypothesis) acknowledges different 
sides of  an issue.

Specific position (perspective, 
thesis/hypothesis) is stated, but is simplistic 
and obvious.

Conclusions and related outcomes 
(implications and consequences)

Conclusions and related outcomes 
(consequences and implications) are logical 
and reflect student’s informed evaluation 
and ability to place evidence and 
perspectives discussed in priority order

Conclusion is logically tied to a range of 
information, including opposing viewpoints; 
related outcomes (consequences and 
implications) are identified clearly.

Conclusion is logically tied to information 
(because information is chosen to fit the 
desired conclusion); some related outcomes 
(consequences and implications) are 
identified clearly. 

Conclusion is inconsistently tied to some of 
the information discussed; related outcomes 
(consequences and implications) are 
oversimplified. 



WRITTEN COMMUNICATION VALUE RUBRIC
for more information, please contact value@aacu.org

Definition
Written communication is the development and expression of  ideas in writing. Written communication involves learning to work in many genres and styles. It can involve working with many different writing 

technologies, and mixing texts, data, and images. Written communication abilities develop through iterative experiences across the curriculum.

Evaluators are encouraged to assign a zero to any work sample or collection of  work that does not meet benchmark (cell one) level performance. 

Capstone
4

Milestones
3 2

Benchmark
1

Context of and purpose for writing
Includes considerations of audience, 
purpose, and the circumstances 
surrounding the writing task(s).

Demonstrates a thorough understanding 
of context, audience, and purpose that is 
responsive to the assigned task(s) and 
focuses all elements of the work.

Demonstrates adequate consideration of 
context, audience, and purpose and a 
clear focus on the assigned task(s) (e.g., 
the task aligns with audience, purpose, 
and context).

Demonstrates awareness of context, 
audience, purpose, and to the assigned 
tasks(s) (e.g., begins to show awareness 
of audience's perceptions and 
assumptions).

Demonstrates minimal attention to 
context, audience, purpose, and to the 
assigned tasks(s) (e.g., expectation of 
instructor or self as audience).

Content Development Uses appropriate, relevant, and 
compelling content to illustrate mastery 
of the subject, conveying the writer's 
understanding, and shaping the whole 
work.

Uses appropriate, relevant, and 
compelling content to explore ideas 
within the context of the discipline and 
shape the whole work 

Uses appropriate and relevant content to 
develop and explore ideas through most 
of the work.

Uses appropriate and relevant content to 
develop simple ideas in some parts of the 
work.

Genre and disciplinary conventions
Formal and informal rules inherent in 
the expectations for writing in particular 
forms and/or academic fields (please see 
glossary).

Demonstrates detailed attention to and 
successful execution of a wide range of 
conventions particular to a specific 
discipline and/or writing task (s) 
including  organization, content, 
presentation, formatting, and stylistic 
choices

Demonstrates consistent use of 
important conventions particular to a 
specific discipline and/or writing task(s), 
including organization, content, 
presentation, and stylistic choices

Follows expectations appropriate to a 
specific discipline and/or writing task(s) 
for basic organization, content, and 
presentation

Attempts to use a consistent system for 
basic organization and presentation

Sources and evidence Demonstrates skillful use of high quality, 
credible, relevant sources to develop 
ideas that are appropriate for the 
discipline and genre of the writing

Demonstrates consistent use of credible, 
relevant sources to support ideas that are 
situated within the discipline and genre 
of the writing.

Demonstrates an attempt to use credible 
and/or relevant sources to support ideas 
that are appropriate for the discipline and 
genre of the writing.

Demonstrates an attempt to use sources 
to support ideas in the writing.

Control of syntax and mechanics Uses graceful language that skillfully 
communicates meaning to readers with 
clarity and fluency, and is virtually error-
free.

Uses straightforward language that 
generally conveys meaning to readers. 
The language in the portfolio has few 
errors. 

Uses language that generally conveys 
meaning to readers with clarity, although 
writing may include some errors.

Uses language that sometimes impedes 
meaning because of errors in usage 




