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Abstract
The Minnesota State University, Mankato (MSU) Faculty Teaching Certificate Program (FTCP) began three years ago with 60 faculty attending monthly workshops in small groups based on their scheduled availability.  This is a signature program of the Center for Excellence in Teaching and Learning.  Last year FTCP had 70 participants and an additional Certificate II Program of “graduates” of the first year who asked to continue the experience.  A Certificate II Program was created with 22 faculty meeting each month as they worked on redesigning their courses and becoming peer faculty consultants who could help those in the Certificate Program.  

For the 2006-2007 academic year, we have 58 participants in the FTCP along with 14 in FTCP II.   Faculty in the program meet regularly during the year to learn about and discuss topics such as quality syllabus construction, active learning strategies, course design, teaching with technology, and diversity in the classroom.  At the end of the year faculty in the program receive a certificate of completion from the university president then submitted to their dean--which is an important part of the retention, tenure and promotion process at Minnesota State.
Description and Goals of Innovation
The FTCP is an innovative initiative created and developed at MSU three years ago through a grant provided to the Director of CETL.  The goal of the program is to provide all faculty a way to demonstrate their interest in teaching and learning.  This program brings together faculty from across the campus into small learning communities that stay together throughout the year.  Topics of the sessions include:  
· quality syllabus construction
· active learning strategies
· diversity in the classroom
· course design
· teaching with technology
· teaching for critical thinking 

Faculty are also required to have one peer faculty consultation and to complete a project that is posted on the CETL website.  
Besides being a part of a diverse group of faculty through FTCP, participants learn about teaching methods and theories and work through different ways to construct and present material in courses.  Stereotypes some faculty bring to initial sessions about other disciplines quickly fade as they interact with others interested in improving teaching.  Friendships develop as faculty discuss concerns and frustrations along with sharing best practices in their own teaching and learning experiences at the university.
Originality
Although there are teaching certificate programs at many colleges for graduate assistants, this type of program is uncommon for faculty in American universities.  The MSU Certificate Program is unique in that faculty are divided into smaller learning communities based on availability which leads to many discipline areas being represented in each group.  Another unique feature of the program is that participants all complete a peer faculty consultation which includes classroom observation by a trained faculty member along with a final project which is used in the classroom and posted on the CETL website as a best practice for other faculty to view.  Faculty do not see the FTCP as remedial as evidenced by the huge numbers of participants since the program’s inception:  sixty in 2004-2005, over ninety in 2005-2006 and over seventy for 2006-2007.  Completion rate for the past two years is well over ninety percent with faculty completing the program receiving a certificate from CETL given to them at a final luncheon by the president of the university.
Scope and Results
The FTCP is a long-term initiative that continues to mature and grow each year.  After the first year of the program, 23 faculty asked if they could continue to meet as a learning community which led to Certificate II.  The program is campus-wide and brings together faculty from all colleges and most departments.  Many new friendships have begun through the program as faculty experimented with new approaches to teaching and learning.  One example is a thermodynamics professor who was introduced to active learning strategies which led him to use “scenarios” in class.  He recently received a $111,000 grant from the National Science Foundation to incorporate this teaching strategy in his courses.  Many professors are now using active lectures, active learning, and even team-based learning in their courses.  Since the inception of the program, $120,000 in mini-grants has been awarded by CETL to faculty who work on teaching/learning issues with an emphasis on course design and redesign.  Although faculty volunteer to be in the FTCP, many are rewarded later with mini-grants for projects developed during the Certificate Program.  To date, over forty faculty have received these awards.  During the spring semester, a one-time funding of $304,000 will be available in grants of over $5000 each to as many as forty-six faculty to incorporate critical thinking skills into redesigned courses or new courses.
In short, the results of the FTCP have been amazing.  Faculty are talking about teaching and learning on campus like never before.  Teaching has come out from behind closed doors through the peer faculty consultations and best practices are being shared across the campus through final projects and discussions in the many learning communities which make up FTCP.
Transferability
The FTCP, although constructed specifically for MSU, is a program that could work at any college or university.  It would be especially applicable to colleges with centers for teaching and learning since the recruitment and organization takes some time and work.  For universities that demand continuing study and preparation of faculty in terms of teaching and/or the SoTL, the FTCP is an excellent initiative to give faculty the information and social connections needed to support quality teaching and learning.

Effectiveness
One of the amazing things about the FTCP is that it has great impact with low cost.  Other than the facilitator for each group session and the organizational issues early on, the entire program costs nothing more than the lunch offered to participants at the end of the year when they receive their certificates of completion (and water, soda and treats supplied at each session).  Better yet, it is not a time-consuming program that so often makes faculty wary of joining.  There are eight, 90 minute sessions along with the peer faculty consultation during the mid-term time and the final project work.  Faculty also receive pertinent articles and information related to the FTCP.  Some workshops open to all MSU faculty are offered during the year that go into more depth on some topics than FTCP can in ninety minute sessions. FTCP participants attend these as possible.
Evaluation

Careful evaluation has taken place after each of the past two years of FTCP.  Last year just over ninety-seven percent of the participants stated they would encourage other faculty to be a part of the program.  After the first year of the program a detailed analysis was undertaken by a professor and her graduate assistant in the MSU Counseling Center.  The results were remarkable in nearly every way.  Last year we found that 97% of the participants thought their colleagues should complete the program.
Perhaps the most telling statistics come from the question, “how competent were you prior to the FTCP in various areas compared to after completing the program?”  Here are the results based on 5.00 being most competent:

1.  Creating a Quality Syllabus (after participation 91% listed 4 or 5)
Before = 3.60    After = 4.21

2.  Active Learning Strategies (after participation 91% listed 4 or 5)

Before = 3.21   After = 4.12

3.  Diversity in the Classroom (after participation 66% listed 4 or 5)

Before = 3.35   After = 3.71

4.  Classroom Assessment Techniques (after participation 72% listed 4 or 5)

Before = 3.19    After = 3.90

5.  Teaching with Technology (after participation 73% listed 4 or 5)

Before = 2.74   After = 3.76

6.  Course Design (after participation 64% listed 4 or 5)

Before = 3.00    After = 3.70

Comments from faculty in the program follow:
“The communal atmosphere of group meetings invited constructive dialogue among instructors from various departments.  These social networks foster professional partnerships and personal friendships that are vital to promoting a healthy working atmosphere, as well as faculty cooperation in bettering instruction for everyone.”

--Teaching Assistant in English

“After completing Certificate I and II, I submitted a proposal to the National Science Foundation and was awarded a $111,000 grant.  Partly through my experiences with the Certificate Programs, I have been able to develop new types of educational materials for a thermodynamics course.  My work with programs sponsored by CETL have had a continuous and long lasting positive influence on my professional development and educational philosophy at the University.”

--Assistant Professor of Engineering

“As a new professor I was assigned the task of teaching an ‘Introduction to Theatre’ class to a group of 85 students.  I had never taught the class before so I mimicked the lecture format used by the previous instructor.  I dreaded teaching the class.  Attendance was poor and exam scores were embarrassingly low as well.   I felt like I was failing as a teacher.  During this first year teaching experience I was also participating in the Certificate Program.  My capstone project was to totally revamp this class.  By incorporating active learning, story telling, guest lecturers, and the use of multi-media video and audio clips the class was literally resurrected.  Enrollment this semester is up to 105 students from the low of 50, and statistically the students are doing better on the exams!  I am indebted to CETL and the Certificate Program for reinvigorating my classroom!”

 --Assistant Professor of Theatre Arts

“Reflecting back on my experiences with the FTCP I and II, I realize how much the experience changed both my approach to teaching and how I teach my classes. Having had ten years of teaching experience before I came to MSU, I have always felt comfortable in front of the classroom. However, my experiences in the program have given me the confidence to take risks in the classroom that I would never have tried before. These "risks" include new ideas for presenting the class material as well as subjects that directly involve students lives such as stress, depression, and suicide, partying responsibly, and thinking critically about life's problems. Changes in class material applications include the use of active learning techniques, the implementation of in-class labs, and encouraging students to work together to solve problems.”

--Assistant Professor of Geography
“Most faculty in higher education have little formal training in pedagogy but changing the way you teach is hard to do if you’re not exposed to the ideas and methods of other teachers.  The CETL provides us with the means to learn (and to think) about differing styles of course delivery, strategies for course design, and methods of assessment all without having to leave campus.  The CETL also provides us with a venue to learn about each other and our mutual challenges in educational delivery.  I’ll always look forward to participation in new CETL learning communities!”

--Associate Professor of Accounting and Business Law
“I participated in the CETL Faculty Certificate Program during AY2005-06.  This was my first year at MSU, Mankato.  The FCP helped me a great deal in course design, instructional strategies, and collegial networking.  The discussion groups included information "just in time" as I progressed through the year.  My area of expertise is educational methods, and I discovered that I could still learn new things about those methods!  A seasoned faculty member observed my instruction during one class session.  This experienced peer helped me adapt my instructional strategies so that active learning became a part of my work.  When I compared student achievement and student course evaluations between the first and second semesters, I discovered that their learning and their reviews for the course improved greatly.”

--Assistant Professor of Education

“The Certificate Program taught me strategies that allowed my students to interact with the course materials while students took ownership and responsibility for their education.  Students were now able to create their own documentaries on subjects related to the course.  They used these visual ethnography projects as part of their academic portfolios.”
--Assistant Professor of Sociology & Corrections

“As a new faculty member with limited teaching experience, my first foray into the classroom was guided by the tried-and-true principle, “Go with what you know.”  In my case, I knew lectures.  I had been lectured to by the best professors at several universities.  I got through the material, but I could tell by the drop in attendance toward the end of the semester that I had forgotten something – I had been bored by traditional lecture.  In fact, I was boring myself, and I’m the teacher!  I knew by the second year, something had to change.  I had heard about the Certificate Program through another faculty member, and decided to sign up to see if they could help with some of my smaller classes.  I really had little hope for my large-lecture classes in the auditorium style setting.

Yet as I started attending sessions, I found that there were techniques that actually applied to the large lecture course.  I learned how to adapt certain activities that would engage students and allow them to integrate the material into their everyday environment.  This is not traditionally an element of historic survey classes, but I found it quite easy to integrate.  I developed techniques such as the “Participation Point,” where students earn a point toward their final grade for reacting to an element in the discussion or a question I pose to them at random intervals during the semester (usually requiring them to apply the material to something they’ve seen or done in their own lives), or the History Hunt, where they have to find ancient architectural elements updated in the modern campus setting – a group scavenger hunt.  Both activities have, when straw polled, proven very popular with the students.  And I enjoy reading the tidbits about their lives and travels and learning more about the world around through their eyes.  

While I don’t have empirical “before and after” attendance figures for the large-lecture class (before integrating active learning techniques and after), I can say by observation that attendance has increased significantly.  Students seem to enjoy sounding off on the questions – some of them get very detailed in their responses.  I have greatly appreciated the revitalization of the large lecture; it’s kept my material interesting and applicable both for the students and for me.  My overall student evaluations of the “course as a whole” has never ranked below a 4.1 out of  5, and has steadily increased since integrating the active learning techniques learned through the MSU Certificate Program.”  

--Assistant Professor of Urban and Regional Studies Institute

“Whenever I talk with colleagues, friends, and family members about my transition to the university,  I always talk about the Center for Excellence in Teaching and Learning and the Certificate Program.  I had more support for teaching and learning during my first year at MSU than what I had during all of the 19 years as a faculty member at another university.  The Certificate Program lights and adds fuel to the fire of excitement for teaching and learning and supports faculty with high quality resources, and materials. It is fun to teach at Minnesota State University, Mankato!”

--Assistant Professor of Health Science
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