Notes for New Orleans AAC&U Presentation (see also http://ubcats.buffalo.edu)
Getting More from Course Evaluations (and avoiding misuse)

Key Issues: 

How can course evaluations be of best use to those responsible for teaching and learning?

primary goal – offer teachers student feedback to improve teaching and learning


secondary goal – offer chairs and others an understanding of teaching
How CoursEval is designed to provide valid and reliable evaluations and assist with the
transition to a web-based system with a flexible, customized, and attractive formats  
Avoiding evaluation misuse - be cautious using imprecise data from inexperienced students
Evaluating and assessing teaching and curriculum with student-reported data

CoursEval flexibly accommodates campus history, formats and practices 



(questions; voluntary; anonymity; union issues; privacy; misuses)

CoursEval encourages buy-in by users and avoids misuse with features
(accessible formats and results; attractive reports; timely availability; open-process; campus-customized formats)

PowerPoint data comes from College of Arts and Sciences,18K students, 2.4K
sections, 1.3K faculty with data selected from seven evaluation cycles 
CoursEval has been the ‘starting point’ for doing more than simple evaluations 

Univ at Buffalo has developed custom summary reports for faculty, ta, students, chairs,
deans, chairs, graduate directors, program directors, Provost, and President
Summary reports provide a quick review of the ‘big’ picture and a guide to detail
All reports minimize quantitative data and emphasize readability and organization
Archived reports are accessed by faculty easily and regularly; departments are issued CDs
What Univ at Buffalo has found and accomplished with seven survey cycles 
‘no surprises’ when comparing UB data with reports in the literature

tenure and promotion dossiers are markedly improved and easier to prepare
faculty concerns about reliability and validity were answerable with data and logs
simple, attractive, easy-to-read, reports and summary reports are most effective

[like Consumer Reports, easy to understand but backed by strong data]

archived, typed, long comments are great improvement over in-class surveys
faculty are more interested in their results because they are attractive and timely
summary reports feature ‘best’ not ‘worst’ teaching and ‘successes’ not embarrassments

offer administrators reports that focus on problems and summarize successes

web-based administration mimics in-class bubble sheets 

on-line response rates too low; ratings reduced only slightly with low response rates 
students want access to the ratings but organized and focused summaries are OK
offer students information about teaching that guides their enrollment choices
‘Rate-My-Professor’ (evaluation as entertainment) is not a substitute for student reports 
student response rates are a problem everywhere on campus (e-mail is a ‘chore’) 
incentives (mixed success), grades, and random student variations are factors

responders tend to be the better students in class – more ‘A’, fewer ‘F’, higher GPA
‘worst’ students less likely to respond to surveys – faculty confirm finding
many factors influence ratings (curriculum, level, class size, type, discipline, semester)
evidence of validity, reliability and security is continually available
benchmarked evaluations provide analytic tools for faculty, chairs, and others

benchmarked evaluations identify quality and problematic teaching

benchmarked evaluations show that independent judgments of excellence are supported
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